
 
 
 
 

 
Learning Support Policy 

(Special Education Provision Policy) 
 
Introduction 
This policy was developed by all staff of St. Mary’s N.S. Saggart and was reviewed in May 2021 by a committee 
including the Principal, the deputy Principal, the Special Education Co-ordinator and the Special Education team 
(SET team). The policy is reviewed as required. The purpose of this policy is to provide practical guidance for 
teachers, parents and other interested persons on the provision of effective learning support to pupils 
experiencing low achievement and/or difficulties and to support all children in our school to develop their full 
potential.  In developing this policy we aim to fulfil our obligations under the Education Act 1998.  This policy was 
developed in line with the Learning Support Guidelines (2000), the Education for Persons with Special Educational 
Needs act, EPSEN (2004) and subsequent DES circulars such as 02/05, 30/2014 and 13/2017. 

*Where the term SET (Special Education Teacher) is used it refers to the Learning support/resource 
teacher. 

 
Relationship to the Characteristic Ethos of the School 
St. Mary’s N.S. promotes the principles of equality and respect in all aspects of education and supports the 
concept of equal access to full education for all our pupils. It seeks to be a warm and welcoming place, respectful 
and accommodating of diversity in culture, religion, gender and ability. We strive to provide an inclusive 
environment responsive to the needs of all children. We aim to aid the full and harmonious development of each 
child to achieve his/her individual potential.  The provision of a quality system of learning support is integral to 
this commitment. 
 
Inclusion 
Following the Education for Persons with Special Educational Needs Act 2004 whereby it is stated that; 
 “A child with special educational needs shall be educated in an inclusive environment with children who do not 
have such needs unless the nature or degree of those needs is such that to do so would be inconsistent with: a) The 
best interests of the child b)The effective provision of education for children with whom the child is to be 
educated”.    
St. Mary’s N.S. Saggart is committed to a policy, which is now enshrined in the law, of inclusion of all students 
across a wide spectrum – from those with disabilities to those of exceptional ability. 
 
Learning support policy rationale 
The principal aim of learning support is to optimize the teaching and learning process in order to enable pupils 
with learning difficulties to achieve adequate levels of socialisation and proficiency in literacy and numeracy 
before leaving primary school. The class teacher and the Special Education Teacher (SET) workin tandem provide 
this support in school.  Some of the children are further supported by Special Needs Assistants (SNA’s). 
Effective provision for pupils with special educational needs is situated within an inclusive whole-school 
framework which emphasises effective teaching and learning for all and good collaboration and engagement 
between schools, parents/guardians and pupils.  Our policies and approaches are developed through consultation 
that provides a means of co-ordinating the work of teachers, parents and others on behalf of these pupils.  Central 
to this process is the enhancement of classroom-based learning and includes, as appropriate, supplementary 
teaching by the Special Education Teacher (SET) in the classroom and in the learning support room.(Guidelines for 
Primary Schools.Supporting Pupils with Special Educational Needs in Mainstream Schools, DES – Continuum of 
Support Guidelines for Teachers). 
 
Specific objectives of Learning support 
In St. Mary’s we will endeavour to: 

 Facilitate pupils to participate in the full curriculum at their class level. 
 

 Develop positive self-esteem and positive attitudes about school and learning in these pupils. 
 

 Enable pupils to monitor their own learning and become independent learners within their 

own ability. 
 



 Involve parents in supporting their children. 
 

 Promote collaboration among teachers and staff in the implementation of whole school policy on 
learning support. 

 
 Establish early intervention programmes designed to enhance learning. 

 
 Endeavour to utilize a child’s individual strengths in order to help him/her to reach their full potential. 

 
 

The Staged Approach to Assessment, Identification and Programme Planning 
 

We use the Continuum of Support Framework set out by the Department of Education to identify and support 
children with additional needs. Like this framework, we recognise that special educational needs occur along a 
continuum, ranging from mild to severe, and from transient to long-term and that pupils require different levels of 
support depending on their identified additional needs. By using this framework, it helps us implement a staged 
approach to ensure that our support and interventions are incremental, moving from class-based interventions to 
more intensive and individualised support, and are informed by careful monitoring of progress. We place a 
significant emphasis in-class based intervention at stage 1, 2 & 3 in keeping with Department guidelines and an 
inclusive school policy (please see * Team Teaching). The Continuum of Support is a problem-solving model of 
assessment and intervention that enables us to gather and analyse data, as well as to plan and review the 
progress of individual pupils. 

This problem-solving process is illustrated as follows: 

 

 

 

 

 

 

 

 

 

 

Identification of educational needs is central to our policy and the new allocation model. By using the Continuum 
of Support framework, we can identify pupils’ educational needs, to include academic, social and emotional 
needs, as well as needs associated with physical, sensory, language and communication difficulties.  This, in turn, 
allows us to identify and respond to needs in a flexible way. 

The Continuum of Support suggests the following levels of support: 

 

 

Stage 3 

 

 

 

Stage 2 

 

 

 

Stage 1 

 

*These checklists are available in the Continuum of Support Guidelines for Teachers  



(They have been adapted below to suit the school ethos/dynamic) 

https://www.education.ie/en/The-Education-System/Special-Education/Guidelines-for-Primary-Schools-

Supporting-Pupils-with-Special-Educational-Needs-in-Mainstream-Schools.pdf 

https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-

/neps_special_needs_guidelines.pdf  

 

Stage 1- Classroom support 

A class teacher or a parent may have concerns about the academic, physical, social, behavioural or 

emotional development of a pupil. The class teacher then administers screening measures such as checklists 

or teacher designed tests to meet the child’s needs.  (All children are screened in maths and literacy in May 

of each year and these results may be consulted.)  The class teacher will draw up a plan for additional help 

to be administered in the normal class setting and at home. This plan should be reviewed, with appropriate 

parental involvement. The plan will be informed by: 

Parental consultation  

 Teacher observation records 

 Teacher-designed measures /assessments  

 Basic needs checklist * (See Appendix 2) 

 Learning environment checklist* (See Appendix 3) 

 Pupil consultation - My Thoughts About School Checklist* (See Appendix 4) 

IQ, Literacy and numeracy tests (NNRIT/Micra/Sigma T results/ Maths assessment results from previous 

school year) 

 Screening tests of language skills* (See Appendix 5 for lists of example assessments available in the 

school) 

 

 If concern remains after review and adaptations, the SET in collaboration with the special education support 

team in the school will be consulted about the desirability of a move to stage 2. 

 

Stage 2- School Support  

If further intervention is deemed necessary, the pupil is referred to the learning support teacher (SET) for further 

diagnostic testing, and the parents of the child will be informed.  At this level the support plan is devised and 

informed by (some of the following depending on area of concern): 

Teacher observation records  

 Teacher-designed measures / assessments 

 Parent and pupil interviews  

 Diagnostic assessments in literacy/numeracy e.g. Maths assessment, Jackson phonics, Neale analysis, YARC, 

Schonell spelling/reading assessment etc (see Appendix 5 for list of assessments available in school) 

*please see school Assessment policy for further details on each 

Dyslexia screeners (List in Appendix 5) 

 Formal observation of behaviour including ABC charts, frequency measures (Appendix 5) 

 Functional assessment as appropriate, including screening measure for social, emotional and behavioural 

difficulties (Appendix 5) 

https://www.education.ie/en/The-Education-System/Special-Education/Guidelines-for-Primary-Schools-Supporting-Pupils-with-Special-Educational-Needs-in-Mainstream-Schools.pdf
https://www.education.ie/en/The-Education-System/Special-Education/Guidelines-for-Primary-Schools-Supporting-Pupils-with-Special-Educational-Needs-in-Mainstream-Schools.pdf
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_guidelines.pdf
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_guidelines.pdf


 If this diagnostic testing suggests that supplementary teaching would be beneficial, this will be arranged.A 

support plan at this level will be carried out in collaboration by the class teacher and the SET.  It may detail 

suitable teaching approaches including team-teaching, small group or individual tuition (depending on which is 

deemed most appropriate).  Where possible, the vast majority of children at this level will be supported through 

team teaching and in-class support models, in order to provide the most inclusive educational plan and inclusive 

support to each child.      *Please see St. Mary’sTeam Teaching provision on Page 13 of this policy. 

The parents will be informed. The class teacher and the SET will then draw up a learning programme, which 

should include appropriate interventions for implementation in the home, in the classroom and during 

supplementary teaching.The pupil’s progress is reviewed regularly, in consultation with the parents.  

If significant concern remains after a number of reviews it may be necessary to involve outside agencies such as 

NEPS or the services of the Health Services Executive (HSE).  This may lead to a more detailed supports or referral 

for further specialist assessment (Stage 3). 

 

Stage 3- School Support Plus 

At this stage the school may formally request a consultation and an assessment of need from outside the 

school in respect of pupils with learning difficulties or mild/moderate behavioural problems (or both) who fail 

to make progress after supplementary teaching or the implementation of a behavioural programme and in 

respect of pupils displaying serious emotional and/or behavioural problems. Such specialist advice is sought 

from psychologists, speech therapists, audiologists, occupational therapists etc. This is carried out in 

consultation with the child’s parents/guardians. 

Notes on Stage 3:Criteria for selection of pupils for NEP’s assessment 

Due to the fact that access to NEP’s assessments is limited, the following criteria will be taken into account in 

the selection of pupils to avail of this service: 

 Significant concerns of all parties including the principal, class teacher, SET teacher and SET team 

following ongoing screening and diagnostic assessments, supplementary teaching interventions 

at stage 1 and stage 2 and following several reviews, meetings with parents etc. 

 Recommendations from outside agencies e.g. speech therapists, occupational therapists, clinical 

psychologists etc. that an educational assessment be carried out on a particular child. 

 The presence of significant care needs. 

 The presence of significant educational needs. 

 The age of the child in question in accordance with the principles of Early Intervention. 

Notes on Stage 3:Referral to out of school agencies 

 The Principal co-ordinates the referral of pupils to outside agencies, e.g. Educational Psychologist, in 

consultation with the class teacher and SET teacher, the SEN co-ordinator and he SET team. 

 The NRIT screening test is administered in both 2nd and 4th classes. This enables a comparison of 

potential ability with performance outcomes. 

 The Principal and/or Learning Support Teacher and/or Class Teacher meet with the parents to discuss 

the need for the referral and to seek consent. 

 The Class Teacher and /or SET complete the necessary referral form in consultation with the 

appropriate school personnel.  



 The external professional may visit the school to meet with the pupil, parents, principal, Class 

Teacher and the SET as appropriate, and the assessment is conducted. 

 The assessment is usually followed by a return visit at which findings are discussed, 

recommendations are considered and an appropriate response is agreed.  

 Where the assessment is carried out outside school, a report is usually sent to the principal, and with 

parental permission, may be given to the SET and/or class teacher.  This will result in a meeting with 

the teachers concerned, where an appropriate response is agreed. 

 Where concern arises regarding the manner of speed of the follow-through post assessment, such 

concern is pursued by the Principal with the out of school agency concerned. 

 

***while most pupils’ initial needs should be met through classroom based interventions, a small number of 

pupils may arrive at school with difficulties that are more significant or which are immediately recognised. In 

such cases, it may be more appropriate to begin with a School Support (Stage 2) or School Support Plus Plan 

(Stage 3). Most of the pupils to whom this applies will be new to the school.  However it may also apply for 

some pupils following an event which impacts significantly on them in school.*** 

 

Information Gathering and Assessment 
(Please see School Assessment policy for further details) 
 
Assessment is part of what a class teacher does on a daily basis for all children. Some methods include self-
assessment, questioning, teacher observation, portfolios of work and teacher-designed tasks and tests. The 
information gathered enables the teacher to plan learning experiences based on the appropriate objectives from 
the curriculum. 

In order to identify pupils who may require supplementary teaching, screening; including standardised testing, is 
carried out in all classes annually and further diagnostic testing may need to take place (see Stage 2 above). The 
information gathered from these formal assessments is then used to inform decisions for support and pupil’s 
support plans (CSP, SSP, SSPP and IEP) 

Assessment and Screening Tests: 
 
In our school we carry out the following assessment procedures: 

 Junior Infants: Observation, Checklists, BIAP 
 Senior Infants: Observation, Checklists, MIST, DTEN 
 1st class-6th Class: Observation, Checklists, Maths assessment tests(number only) Micra T, Sigma T, Drumcondra 

Spelling Test, NNRIT.  

As a school, we also carry out a range of other assessments when necessary. We continually review the 
assessment and screening tests that we use in order to balance the needs of our pupils and the need to provide 
information for appropriate support. Therefore we may deviate from the above list prior to the review date. 

Inventory of Test Materials 
 
Screening Tests 

 Belfield Infant Assessment Profile (BIAP) 
 Middle Infant Screening Test (MIST) 
 Micra- T 
 Sigma-T 
 Drumcondra Early Numeracy Test: This will be administered to children in Senior Infants 
 New Non- Reading Intelligence Test (NNRIT)& NVRT: This will be administered once to each child in 2nd class 



 

Diagnostic Tests 

 Dyslexia Screening Tests including: Bangor Dyslexia test,  

 Sound Linkage 

 ACE – Assessment of comprehension and expression 6-11 

 Dyscalculia Screening Test: 

 First School Years- Letters, Sounds, Reading , Spelling assessment 

 Schonell reading test 

 Schonell spelling test 

 Jackson Phonics- Phonological skills assessment 

 Neale Analysis- Reading assessment 

 YARC -York Assessment of Reading for Comprehension 

 Quest-Reading Test Pupil Profile 

 Quest- Number diagnostic assessment 

 Mathemagic- maths assessments 

 Prim-ed Maths assessmets 

 Oseretsky tests (gross motor skills) 

 My Thoughts About School Checklist 

 Behaviour trackers: ABC Charts etc. 

 Various rating scales e.g. Talkabout for children Social skills/Self-awareness/Self-esteem/Friendship skills 

 Emotional Intelligence assessment:Strengths and Difficulties Questionnaire (SDQ) 

 PSAK – Primary School Assessment Kit(for International students) 

 VB-MAPP (Verbal Behaviour Milestones Assessment and Placement Program)- For children in our 
Lighthouse ASD unit. 

 

Uses to which the results of standardized(screening) and diagnostic testing will be put:  

The results will be used to guide teacherplanning in class. The results will also be used to screen pupils for 

additional support by collaboration of SET and class teacher during team teaching and in devising classroom 

support plansstage 1), school support plans (stage2), school support plus plans (stage 3) and individual 

Education Plans(IEP’s). 

 

Prevention and Early Intervention Strategies 
 
Our strategies for preventing learning difficulties include: 

 The development of agreed approaches to the teaching of Literacy and Numeracy in order to ensure 
progression and continuity from class to class. The whole school plans in English and Maths will ensure there is 
progression and continuity from year to year. 

 Whole school team teaching/co-teaching in Literacy and Numeracy as a preventative as well as intervention 
tool (See stage 2- Continuum of Support)Note: Please see School Team teaching PlanPg. 13 for further 
information. 

 Provision of additional support in language development and any relevant early literacy and mathematical skills 
to pupils who need it (Please see school Language Support plan). 

 Ongoing structured observation and assessment of the language, literacy and numeracy skills of pupils in the 
infant classes to facilitate early identification of possible learning difficulties. 

 Close collaboration and consultation between the Infant Teacher and the SET team. 
 Promotion of literacy e.g. Print-rich environment, DEAR (Drop Everything and Read), USSR(Uninterrupted, 

Sustained Silent Reading) 
 Promotion of Numeracy e.g. Maths trails, Maths week, Hands-on approach, Maths for Fun 
 Parental involvement in promoting literacy and numeracy e.g. Maths for Fun, Homework Policy Guidelines for 

Parents. 
 Promotion of parental involvement through their attendance at  meetings with their child when appropriate 

and  the arrangement of meetings and the delivery of programmes for parents e.g. Forward Together. 
 Differentiation – adapting the learning environment (See differentiation strategies Appendix 6). 



 In-class support from the SET 
 Paired/Buddy reading (in some class groups) 
 Structured play in infant classes 
 Withdrawing individuals/groups. 

 

Meeting the Needs and Allocating Resources 

Once pupils needs have been identified, (Stage 2) Special Education Teachers (SET’s) are deployed to address 
these needs as required. We deploy SETs in a variety of ways in order to effectively meet pupils’ needs. We aim to 
strike a balance between team teaching, in-class support, group and individual support while ensuring that the 
needs of children with additional needs are met inclusively in their classroom environment, with their peers, 
insofar as is possible. 

Importantly, the level and type of support reflect the specific targets of individual pupils as set out in their support 
plans and are informed by careful monitoring and review of progress. In this way, following a period of 
intervention, some pupils may no longer require additional teaching supports; some may require the same level, 
while others may require more intensive supports. 

In planning the allocation of additional teaching supports, the over-riding principle is that resources are deployed 
to address the identified needs of pupils. Importantly, those with the highest level of need should have access to 
the greatest level of support(as per circular 13/2017 DES).   
We consider methodologies best suited to promoting meaningful inclusion such as differentiation, heterogeneous 
grouping, team-teaching and small group teaching.  In addition to literacy and numeracy difficulties, many pupils 
will have specific needs in such areas as oral language, social interaction, behaviour, emotional development, 
motor skills, memory skills and application to learning.  Special Educational Needs programmes to help children in 
the above areas are listed (and briefly described) in Appendix 7. 
At the end of each month the SET team meets to discuss provision going forward and plan for the next period.  
SET meet class teachers monthly to plan for team teaching in literacy and numeracy which includes children with 
school support plans (stage 2), school support plus plans (stage 3) and IEP’s.  SET’s collaborate regularly with class 
teachers and SNAs and review children’s needs, the resources in place and progress made using the Continuum of 
Support problem-solving model of assessment and stage approach flow charts.  As a SET team, we review all 
support and allocate resources for the subsequent term at the monthly SET meetings, which are chaired by the 
principal. 

We cross-reference the needs of pupils at School Support(stage 2),  and School Support Plus(stage 3)  levels and 
consider common needs that can be met by grouping, to ensure effective and efficient teaching and learning 
approaches. 

 

Selection criteria for allocating additional teaching support 

The following selection criteria encompass all current guidelines and general good practice. 

Stage 2 School Support 

 The principle of early intervention applies, therefore prevention and Early Intervention Programs will be 
offered in junior and senior infants and 1st class. 

 Infant teachers may check the enrolment form of a child to ascertain if he/she has a medical 
history/condition that would impair learning.  Then in consultation with parents and the principal the child 
would be offered additional supports. 

 In Junior infants children who fall below the critical score in two or more categories in the BIAP are 
prioritised for additional supports. 

 In Senior infants children who’s scores in the MIST indicate difficulties are given access to additional 
supports and possibly the Forward together intervention. 

 From 1st class up children on or under the 35th Percentile on Literacy/Maths Standardised assessmentsare 
highlighted for additional supports. 



 Children with an identified need assessed by external professionals who are not on or below the 35th 
percentile in Literacy/Numeracy such as: 
 Borderline Mild General Learning Disability 
 Mild General Learning Disability 
 Specific Learning Disability e.g. Dyslexia, Speech & Language etc. 
 Attention Deficit Disorder/ Attention Deficit Hyperactivity Disorder 
 

 Pupils scoring above the 35thpercentile on Literacy/Maths Standardised assessments, but who continue to 
experience difficulty, despite classroom support plan (stage 1). 

 Children who have displayed a difficulty following diagnostic testing e.g. low reading ability, poor 
spelling/maths/motor/social skills, indicators of a learning disability. 

 Children from 1st to 6th class who fall below 75% on School Maths assessments (number strands only). 
Please see Appendix 5 and/or Assessment policy for further details on Maths assessment. 

  In JI & SI whom English is an additional language or children whom English is an additional language newly 
arrived in Ireland in 1st – 6th.(Please see Language Support policy for further details) 

 Children who have not made adequate progress after interventions at Stage 1. 

Type of support: Team-Teaching, In-class support, Small group withdrawal, one-to-one withdrawal. 

Type of plan: IndividualSchool support plan (if requiring one-to one withdrawal teaching) or a Group school 
support plan (if withdrawn in a small group).  If a child is being targeted for in-class support or during team 
teaching slots, they can be planned for under Differentiation in the team teaching planning templates. 

*These school support plans and all planning templates are available in Appendix 8 

**Differentiation guidelines are offered in Appendix 6 

Personnel providing additional support:SET/s, Class teacher 
 

Stage 3 School Support Plus 

Children with identified complex needs by an external professional such as a: 
 

· Physical Disability 
· Hearing Impairment 
· Visual Impairment 
· Emotional Disturbance 
· Moderate General Learning Disability 
· Severe/Profound General Learning Disability 
· Autistic Spectrum Disorder 
· Assessed Syndrome 
· Specific Speech and Language Disorder/Impairment 

 

Children who have progressed through stages 1 & 2 and who are still experiencing significant difficulty. 

Type of support: Team-Teaching, In-class support, Small group withdrawal, one-to-one withdrawal 

Type of plan: IndividualEducation plan (IEP), School Support plus plan 

Personnel providing additional support:  SET/s, Class teacher, Outside agencies, SNA (possibly) 

 

 

 

Timetabling 

When drawing up timetables it is important to remember that: 

 The provision of Learning Support (including team teaching) is in addition to the regular class teaching in 
English and Maths. 



 Team teaching slots are timetabled by management from the start of the school year in order to minimize 
disruption and maximize teaching time.  These slots should not be changed or cancelled without consultation.  
Team teaching should not be disrupted/cancelled unless directed by principal for school events e.g. testing etc. 
All staff need to be as flexible as possible 

 Timetables are reviewed regularly and changes are made accordingly by the SET co ordinator. In each school 
year there will be a SET timetable from September – February and again from February – June. This timetabling 
compliments the assessment of interventions. 

 The provision of Learning Support may include withdrawal of pupils from their classroom and/or in-class 
tuition. 

 In class support, if appropriate, will be jointly designed and monitored by the Class Teacher and the SET, as will 
team teaching. 

 Children who are withdrawn for small group or individual tuition should not miss the same subject each time 
they are withdrawn.  Withdrawal should not interfere with team teaching slots and should be timetabled at 
separate time slots. 

 If a pupil is unavailable for their supplementary session due to special circumstances, the Special Education 
Teacher (SET)will attempt to reschedule the session with the co-operation of another teacher.  The SET teacher 
will endeavour to take another group/individual at this time or offer in-class support. 

 Interruptions to classes/classrooms/SEN timetable/Team teaching slots should be kept to a minimum. 

Planning & Implementation 

Supplementary teaching takes place predominantly in the classroom if it will help to meet the needs of the pupils, 
either as team teaching or in-class support.  It may also be provided by withdrawal of pupils (where deemed 
necessary).  

 
Pupils are withdrawn as follows: 

 
 One-to-one basis depending on entitlement and if her/his educational needs are such that it is 

more beneficial. 
 

 Groups of pupils with similar needs. 
 
Team Teaching 
St. Mary’s strives towards an inclusive environment and therefore insofar as is possible will provide 
supplementary teaching through in-class models of support including team teaching, as per Department 
guidelines and as outlined below: 
 
“Additional Teaching support can be provided in a variety of ways. The special education teacher might work in the 
classroom with the class teacher or withdraw pupils in small groups and/or individually for a period of time 
(depending upon the nature of pupils needs) for intensive teaching of key skills. 
The range of teaching supports should include team-teaching, small group teaching and, where necessary, 
individualised teaching to address specific learning needs. 
Individualised learning needs can be addressed in a variety of ways and should not be solely equated with 
withdrawal from class for one-to-one or group tuition. Configurations of team-teaching have been shown to 
provide an appropriate model for engaging with individual needs in the collective setting of the classroom. As 
necessary, this can be combined with withdrawal for intensive teaching of specific skills, based on level of need. 
 
 
The provision of support for small groups of pupils, or use of in class support teaching for a number of pupils, as 
opposed to primarily one to one teaching, also means that qualifying pupils will often be able to receive more 
support than they otherwise would have done.”  
(Circular No 0013/2017, DES) 
 
Co-teaching is two or more people sharing responsibility for teaching some or all of the students assigned to a 
classroom. It involves the distribution of responsibility among people for planning, instruction, and evaluation for 
a classroom of students. 
Co-teaching is effective for students with a variety of instructional needs, including English language learners, 
children with disabilities, and gifted children. 
A team teaching approach will be adopted when it is deemed necessary to best meet the needs of the children on 
the continuum of support. 



 
Benefits of co-teaching 

Allows teachers to work more independently with smaller groups of children, improving the pupil-teacher ratio, 
depending on the model employed. 

 Develop positive self-esteem and positive attitudes about school and learning in these pupils, academic 
improvements and improved social skills.  

Children are provided with two (or more) teachers who have complimentary styles and expertise to benefit from 
and enables teachers to plan a more rigorous curriculum program. 

 Individual student needs can be catered for more easily and effectively with two adults in the room working with 
the diverse needs of children.  It makes differentiation for children requiring additional support more manageable 
as it also lowers the student/ teacher ratio. 

 Teachers observe, discuss and devise a best fit program for children. Team teaching also lowers the disparity 
between curriculum expectations. 

Children, particularly those with additional needs, learn a great deal from their peers and this peer collaboration 
can be fostered and monitored more closely with more than the class teacher facilitating the lesson. 

A greater sense of community and inclusion is fostered in the classroom. 
 
 
 
Models of Team teaching 

There are a few different models of team teaching and more than one model may be carried out within the one 
day/week. These are:  
1. Both teachers give introduction to topic and explain different activities that they will host at different 
stations/areas. 
 2. The class divided in half with both teachers teaching the same or alternative topics/lesson simultaneously. 
 3. Both teachers delivering same instruction at the same time to both groups. 
 4. Teachers divide instructional content into several segments and present the content in two or more separate 
stations around the classroom. Teachers work with one group of children and then switch groups  
5. Station Teaching: Various learning stations are created and the co-teachers provide individual support at 
different stations.  
6. One teacher giving whole class instructions whilst the other working with one child, or working with a small 
focus group. Small focus groups could be enrichment, pre teaching, re teaching, interest groups, special projects, 
extra support or assessment.  
7. One teacher working with a small focus group, the other providing 1: 1 conferences with children where 
necessary. 
 
Planning for co-teaching  
The class teacher is responsible for the overall daily lesson plans. Both teachers are responsible for planning for 
their groups/ stations including differentiation, resource materials and activities.  
The support teacher (SET) needs to;  

 Create separate plans in accordance with the class teacher’s lessons.  

Plan to meet the needs of specific children using targets set in student support files. 

 Attend scheduled planning meetings with the class teachers (class team) to discuss progress, activities and 
assessments 
 
Assessment 

 It is the class teacher’s responsibility to administer whole class assessments. This must be in line with the whole 
school assessment policy. Standardized testing should be carried out during specific assessment weeks with the 
aid of the SET/s.  

 Copies of all assessments/observations should be discussed at co-planning meetings with copies of results kept 
by class teacher. 
Observations must be recorded by individual teachers  
 Individual teachers should promote children’s self-assessment  
 Individual teachers should maintain assessment records for their groups e.g. at the end of a unit of work 
 Individual teachers should develop teacher designed tasks and tests for groups and keep records of same 
 Individual portfolios: Sample of children’s work must be kept in the child’s individual folder kept in the 
classroom. 
 
 
The IEP (Individual Education Plan) 
 



The Individual Education Plan will be in accordance with the pro-forma as advised in the Learning Support 
Guidelines, issued by the DES in 2000. The plan will address the pupils’ full range of needs and will include: 

 Details from the Class Teacher  
 Assessment Results  
 Other relevant information, e.g. reports from other agencies 
 Learning strengths and attainments 
 Priority Learning Needs  
 Learning Targets  
 Class based Learning Activities 
 Supplementary support activities to include ICT  
 Home Support Activities.  

Each plan will be monitored through teacher observation; the keeping of planning and progress records and 
through the pupil’s own feedback. A detailed review will take place at the end of each Instructional Term. The SET 
and/or the Class Teacher will meet the parents to discuss the child’s progress in the light of the review.Please see 
Appendix 7 for school IEP template. 

 
School Support & School support plus plans for Individuals/small Groups 

The templates for these plans are provided in Appendix 7 as provided by DES guidelines for teachers.  At 
stage 2 & 3, these plans should be completed collaboratively by the SET and the class teacher. 
 
Withdrawal of individuals/ small groups 

For children who do not have an IEP, and who are being withdrawn, the school support/school support plus 
planning templates should be used (Appendix 7). 
 For small group withdrawal, a school support group planning template has been provided in Appendix 7. 
The SET will maintain the following documentation on individuals/groups they withdraw:  

1. Individual school support plans (class teacher also keeps a copy) 
2. Group school support plan 
3. Short term planning and programme record  
4. Samples of written work 
5. Other records as deemed appropriate 
 

Staff Roles and Responsibilities 
Learning Support is a collaborative responsibility shared by all partners in the learning experiences. It is important 
that all partners contribute in the planning and implementation of our school policy on learning support. 
The role of the Board of Management 
The role of the Board of Management is to: 

 Oversee the development, implementation and review of the provision of Learning Support in the school 
 Ensure adequate classroom accommodation and teaching resources are provided for the Learning Support 

Teachers 
 Provide a secure facility for storage or records in relation to pupils in receipt of Learning Support 
 Budget for ongoing support for Professional Development in Learning Support for staff. 

 
The role of the principal 
The Learning Support Guidelines (2000, P.39) outlined the principal has overall responsibility for SEN procedures 
and practices in the school.  The Education Act (1998) and the EPSEN Act (2004) have all reiterated this 
responsibility. 
The new allocation model (circular 13/2017) states the principal’s leadership role is central and includes the 
following; Theschool principal should: 

 Assume overall responsibility for the development and implementation of the school’s policy on Learning 
Support in co-operation with the Board of Management, the SEN Co-ordinator, the SET team, Teachers, 
parents and children. 

 Monitor the implementation of the school policy on Learning Support on an ongoing basis 
 Monitor the selection of pupils for supplementary teaching, ensuring that this service is focused on the 

pupils with lowest levels of achievement. 
 Ensure that effective systems are implemented to identify pupils’ needs and that progress is monitored 

methodically. 



 Facilitate the continuing professional development of all teachers in relation to education of pupils with 
special educational needs, and ensure that all school staff (class teachers, special education teachers and 
special needs assistants) are clear regarding their roles and responsibilities in this area. 

 Assign responsibility for coordinating additional support to an identified teacher (i.e. SEN Co-ordinator) 
 Assume direct responsibility for co-ordination learning support in the context of Special Needs Services 

e.g.communicate with the SENO (Special Education Needs Organiser) 
 Oversee the implementation of a whole-school assessment and screening programme to identity pupils 

with very low achievement and learning difficulties so that these pupils can be provided with the support 
they need 

 Allocate time within the school timetable for the SET team to plan and consult with teachers and parents. 
 Keep teachers informed about the external assessment services that are available and the procedure to 

be followed in initiation referrals 
 

 
The Principal has delegated the following tasks to the Deputy Principal: 
 

 Assisting with timetabling  
 Help’s to co-ordinate the case loads and work schedules of the Special Education Teachers (SET’s) and 

SNA’s 
 Identifying staff available for teaching  
 Accommodation Issues 

 
 
The role of the Special Educational Needs (SEN) Co-ordinator  
The SEN Co-ordinator: 

 Maintains a list of pupils who are in receipt of additional support in stages 2 and 3 of the continuum of 
support. 

 Help’s to co-ordinate the case loads and work schedules of the Special Education Teachers (SET’s) 
 Co-ordinate the SET team with the principal/deputy. 
 Help with time-tabling of SET. 
 Co-ordinate SET meetings. 
 Liase with the staff regarding SET planning and support programmes/material for supplementary 

teaching. 
 Liase with the English and Maths co-ordinators for the purchase of resources for children with additional 

needs in literacy and mathematics.  
 Liase with care team, SET team, class teachers, principal and outside agencies regarding children with 

behavioural & emotional difficulties. 
 Liase with the principal regarding the purchase or acquisition of assistive technology and materials or 

resources used by SET’s. 
 Ensure that all members of staff are familiar with and adopt the staged approached to support outlined in 

this policy from the Continuum of Support guidelines (DES). 
 Will file all documentation i.e. reports and assessments received for pupils ensuring the class teacher and 

support teacher The Class Report File will also contain the results from all standardised tests given to the 

pupils from senior infants up and also all IEPs(otherwise known as school support plus plans), classroom 

plans and school support plans. This file will be updated every June and passed on to the teacher of that 

class and/or class SET for the following school year. 

 Oversees the caseloads/workloads of the learning support teachers. 

 
 

The role of the SET Team 
 
SEN Team in collaboration with class teachers should: 

 communicate with the principal in relation to SEN matters on an on-going basis 
 liaise with the SEN team and class teachers to prioritise children for psychological assessments (NEPS) 
 collaborate in regular SET team planning meetings to ensure effective communication and support for 

children with additional needs and in creating timetables for additional support 
 meet with parents regarding any concerns about their child, advise parents on procedures for availing of 

special needs services and update them regarding their progress 
 co-ordinate the screening of pupils for additional support, using the results of standardised tests 



 select children for external diagnostic assessment, where parental permission has been sought and 
granted 

 oversee the tracking system of test results on password-protected Aladdin software to monitor the 
progress of pupils 

 maintain lists of pupils who are receiving additional support 
 
 
The role of the SET (Special Education Teacher) 
The SET should: 

 familiarise themselves with a wide range of teaching approaches, methodologies and resources to cater 
for particular learning styles and to meet a variety of need 

 assist in the implementation of a broad range of whole school strategies aimed at prevention and early 
intervention 

 collaboratively develop IEP’s, School support plans and Student Support Files for each pupil selected for 
school support teaching with class teachers and other staff 

 meet with class Teachers, parents/guardians and other staff members to identify priority learning goals 
for each pupil in receipt of School Support Plus and who require a School support file 

 regularly meet with class teachers, relevant staff to review IEP’s and school support/support plus plans 
 update and maintain planning and progress records for team teaching, in-class support and for each 

individual or group of pupils in receipt of withdrawal for school support 
 provide supplementary teaching for literacy and numeracy during team teaching and on a withdrawal and 

in-class support basis 
 support whole-school procedures for standardised and diagnostic screening 
 administer and interpret diagnostic tests and inform class teachers and parents of the outcomes (these 

tests should be obtained from the Assessment co-ordinator) 
 meet with parents regarding any concerns about their child and update them regarding their progress 
 co-ordinate class groups and offer advice and support to class teachers regarding pupils on their 

withdrawal caseload 
 discuss the needs and progress of children on their caseload at SET planning meetings and at team 

teaching planning meetings 
 Perform a defined role in co-ordinating the provision of Special Needs and Learning Support services in 

the school 
 Maintain a list of pupils who are receiving supplementary teaching and special education support on their 

caseload 
 Contribute at school level to decision making regarding the purchase of learning resource books and 

materials to be made available to pupils with learning difficulties in their mainstream classrooms and in the 
Learning Support room 
 

 
The role of the class teacher 
 
The class teacher has primary responsibility for the progress of all pupils in his/her class, including those selected 
for supplementary teaching. In supporting the development and implementation of the school policy on Learning 
Support, the class teacher should:  

 Implement teaching programmes which optimise the learning of all pupils and to the greatest extent 
possible prevent the emergence of learning difficulties 

 Class teachers should differentiate the curriculumand theirteaching strategies, approaches and 
expectations to the range of experiences, abilities, needs and learning styles in their class and to facilitate 
pupils who are experiencing difficulty. (See Appendix 6 for Differentiation strategies) 

 Implement the school policies on screening and selecting pupils for supplementary teaching in English and 
Maths by co-operating and assisting with the administration and scoring of appropriate screening 
measures 

 For each pupil who is in receipt of supplementary teaching, to collaborate with the SET in the 
development of an IEP/School support plan and learning programme by identifying appropriate learning 
targets and by organising classroom activities to achieve these targets 

 For each pupil who is in receipt of supplementary teaching, to adjust the classroom programmes in line 
with the agreed learning targets and activities 

 Collaborate with SET on a monthly/fortnightly plan of work in English and Maths for team teaching, with 
differentiation for pupils with needs reflected in both teachers planning 

 Modify presentation and questioning techniques to maximise the involvement of pupils with low 
achievement in class activities 

 Placing emphasis on oral language development across the curriculum 
 Providing pupils with extra tutoring in the key basic skills in literacy and numeracy 



 Setting learning targets at an appropriate level 
 Providing learning activities and material which are suitably challenging but which also ensure success and 

progress 
 Setting up ‘buddy systems’ in class (high achievers collaboratively working with low achievers, e.g. peer 

tutoring / paired reading 
 co-ordinate the role and responsibilities of the SNA in relation to the needs of pupils with SEN within the 

class to which they are assigned 
A key role of successful Learning Support is a very high level of consultation and co-operation between the Class 
Teacher and the SET. Central to this consultation is the development, implementation and review of Individual Plans 
and Learning Programmes. 
 
The role of Special Needs Assistants 
 
The duties of the SNA carried out according to the guidelines for Special Needs Assistants from the Department of 
Education and Skills and under the direction of the principal/class teachers, the SNA will meet the care needs of 
the SEN pupils to which they have been assigned. (Circular 10/76).  The SNA should: 

 support the needs of pupils in effectively accessing the curriculum 
 contribute to the quality of care and welfare of the pupils 
 support learning and teaching in the classroom 
 attend, where possible, training courses/workshops provided by the BOM 
 attend meetings with relevant professionals, when necessary 
 ensure the safety of the SEN pupils in the schoolyard, and be present for the duration of the yard breaks along 

with the teachers on duty 
 accompany SEN pupil to supplementary lessons when appropriate 
 
 
The role of Parents/Guardians 
 
Collaboration and sharing of relevant information between home and school are essential elements of our SEN 
policy. Parents/Guardians through their unique knowledge of their own children have much to contribute to their 
child’s learning.  Parent/Guardian should: 

 share any information, reports or reports pending from health professionals, and/or concerns regarding their 
child’s development. Copies of professional reports should be provided to the school at the enrolment stage 

 support the work of the school and keep the class teacher informed of the progress and challenges they 
observe in their child’s learning 

 be involved with the drawing up of the IEP/support plan for their child and in carrying out the tasks they agree 
to do as part of the IEP. 

 attend meetings arranged by the class teacher or SEN team 
 support the targets outlined in their child’s support plans and engage in all suggested home-based activities 
 Create a home environment where literacy can thrive 
 Foster positive attitudes about school and learning in the child 
 inform the post-primary school of their child’s needs, at the transition stage 

 

 
Record Keeping   (Individual SEN Files) 
 
All pupils’ SEN files are stored in hard copy in a locked room beside the Principal’s office. Student support files are 
uploaded to Aladdin. It is the responsibility of SET’s to update and manage the files of the children on school 
support and school support plus that they support. SET teachers will provide the SET co ordinator with a hard copy 
of student support files for children on school support plus in June. SET co-ordinator will store this hard copy 
appropriately.  The SEN co-ordinator will co-ordinate this and keep a list of all children in receipt of school support 
or school support plus.  All planning& differentiation for these children should be reflected in teachers planning, 
including team teaching. The following should be stored on a student’s Student Support File: 

 School support plans or school support plus plans (IEP’s) 
 Psychological Reports 
 Copy of referrals made to outside agencies 
 Copy of reports from outside agencies 
 Record of SEN meetings with parents, outside agencies and inter- school meetings 



 Record of SEN correspondence between parents, outside agencies and school staff 
 Results of tests, standardised and diagnostic 

These records are updated on a regular basis. 

 
Transfer to post primary 
When transferring to post primary school, following consultation with parents, the new school is made aware, if a 
pupil has SEN. The pupil can be helped in the following ways:  
The class teacher or resource teacher could meet the SEN coordinator in the secondary school  
Depending on nature of SEN and if deemed necessary by SET team/principal the child could potentially visit the 
secondary school and familiarise himself/herself to some extent with the layout of the building. 
New skills such as following a timetable, organising books for various subjects etc. could be built into his/her I.E.P. 
for the month of June. 

 
Health and Safety Issues 
Every staff member and pupil is entitled to a safe, secure environment and to be treated with due respect. All 
appropriate measures are taken to ensure the safety of each pupil. Every effort will be made to ensure that the 
supports to which a child is entitled are in place as soon as possible. Staff members will be informed of any 
potential risks and, where necessary, individual plans will be drawn up and implemented. 

Supervision/Child Protection 

 Where pupils receive support on a one-to-one basis, the SET teacher is responsible for ensuring that both 
themselves and the pupil are visible through the glass panel in the door. 

 Where the there is no glass panel, the door of the room should remain open. 
 Where pupils are withdrawn for support, the SEN teacher should collect and return children to their 

classrooms. 
 Where a child has access to an SNA, they may withdraw the child from the class if a plan is in place with the 

class teacher. 

 
Ratification and Review 
This revised policy was ratified by the Board of Management in June 2021. 

 

Implementation  
 
This policy will be implemented from September 2021.  
 
 
 
 
Signed: Miriam Marron (via Zoom)    

Chairperson of BOM  

 
 

 

 
 
 
 
 
 
 
 
 
 



Appendix 1 
 

Outline of continuum of support  (Steps to follow when concerns arise over a child) 
 
Stage 1- Classroom support plan 
As detailed in the learning support policy, the first step a class teacher should take when concerned 
about a child is to set up a classroom plan around the child. *please see Appendix 7 for plan templates.   
This plan should be drawn up and implemented by the class teacher. The plan may also include home-
based actions to be taken by the pupil’s parents to support their child’s development. The Classroom 
Support Plan should include a review date. This could be at the end of a school term. 
 
Stage 2- School Support plan 

1. A Support Plan at stage 2 is a plan drawn up by the class teacher and appointed SET teacher.  
Standardised testing e.g. Micra-T, Sigma-T and NNRIT results should be consulted.  The SET 
teacher and class teacher should select further diagnostic testing at this stage from the list in 
Appendix 5 or in the school Assessment policy. 

2. If confusion arises over which assessments to use, the SET co-ordinator may be consulted for 
advice.  

3. Assessments should be carried out and interpreted by the SET and/or class teacher. 
4. If advice is needed regarding interpretation of results, Ms. Joyce may be consulted. 
5. If a specific SEN programme of work is recommended based on testing, Ms. Joyce may be 

consulted. (Please see Appendix 8 for list of SEN programmes available in school.) 
6. Following diagnostic assessments a plan should be drawn up for the pupil by the SET and class 

teacher. It will set out the nature of the pupil’s learning difficulties, define specific teaching, 
learning and behavioural targets and set a timescale for review. The plan should, for the most 
part, be implemented within the normal classroom setting and complimented by focused school 
based intervention programmes(See point 5 above regarding programmes available). 

7. Depending on the nature of the needs and on the school context, additional teaching might be 
within a small group or individual or a combination of both either in class or on a withdrawal 
basis.   

8. Home-based actions may also be included. After the plan has been drawn up, it should become a 
working document through the careful monitoring of the pupil’s response to the actions taken. 

 
 
Stage 3- School Support Plus 
 

A Support Plan at stage 3 is a support plan or IEP drawn up by the class teacher and appointed Special 
Education Teacher/s, in consultation with the child’s parents/guardians, the principal, professionals 
external to the school and (if appropriate) the child based on the information gathered. It will set out; 

 The nature and degree of the pupil’s abilities, skills and talents 
 The nature and degree of the pupil’s special educational needs and how those needs affect his/her 

educational development 
 The present level of educational performance of the pupil 
 The special educational needs of the pupil 
 The special education and related support services to be provided to the pupil to enable the pupil to 

benefit from including: 
 Strategies for supporting the pupil’s progress and inclusion in the classroom setting 
 Individual and/or small group/special class interventions/programmes 
 Specific methodologies/programmes to be implemented 
 Specific equipment/materials and/or IT supports, if required to support learning and access to the 

curriculum 
 Support required from a Special Needs Assistant (SNA), if appropriate 
 The goals which the pupil is to achieve over a period not exceeding 12 months 
 The pupil’s priority learning needs, long and short term targets to be achieved, the monitoring and 

review arrangements to be put in place 
 



These planning meetings should be co-ordinated by the SET. Parents will be kept informed of 
developments. 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 2 
 

Basic Needs Checklist 
 
This page shows a checklist can be useful in considering a pupils basic needs 

 
Name: _______________________________ 
 

Headings under which to consider a pupil’s basic needs: 

 

□Physiological needs e.g. does the child have adequate food, warmth, housing etc? 

 

 

□Safety needs e.g. does the child need physical or psychological protection? 

 

 

□Belonging needs e.g. does the pupil have close family and friends, feel part of his/her class? 

 

 

□Esteem needs e.g. does the child receive respect, positive feedback from others and respect others 

and self? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
         

 
Examples and further advice can be found online in this document from DES. 
 
 
 
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-
Service-NEPS-/neps_special_needs_resource_pack.pdf 
 

 
 
 
 
 
 
 

Possible actions suggested to the teacher on the basis  

of the consideration of the basic needs questions above: 
 
 

 Talk to home-school care team re lunch / hygiene 
 Offer some healthy foods in school. 
 Provide clean jumper / sweatshirt. 
 Concentrate on healthy eating and importance of hygiene in SPHE. 
 Set up buddy system in class, friendship (buddy) bench in yard. 
 Always greet pupil positively when he/she arrives in school (even if late) commenting that 

you are glad to see them. 
 Praise and encourage positive behaviour and effort at work. 
 Give child’s parents positive feedback on how they are doing whenever possible. 

 

https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_resource_pack.pdf
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_resource_pack.pdf


Appendix 3 
 

Special Education Needs - A Continuum of Support 
 
Learning Environment Checklist 
Learning Environment  

Environment / Physical Conditions: Tick the area where action could be taken to make a difference for the pupil  
 

Layout of room & furniture  Adequate working space for students & teacher 

Good decor / lots of displays etc? 

 

Ease of movement in room  

Temperature 

 

Lighting  

Noise level 

 

Seating  - Facing board  - neighbouring pupil compatibility  - height for writing  
 
 

Appropriate resources/ equipment organised and readily available for all pupils? 
 

 

Social Factors / Relationships: 
 
 

Classroom procedures & rules are made clear and understood by all pupils and consistently applied  
 

Clear instructions are given about the tasks in a variety of ways (oral, visual, gestures)  
 

Changes between tasks are managed smoothly and effectively  
 

Pupils know what to do next without asking  
 

The class is generally on task  
 

A variety of different actions (academic & behaviour) are frequently noticed and 

praised A variety of praise and rewards are used 

 
Pupils can be monitored sufficiently during a task to ensure understanding and 

continuing progress Any disruptive or off-task behaviour is effectively managed 

 
Good communication and feedback between teacher and each pupil about progress is maintained 

 

 

Teaching &Learning  -  Methods, Materials & Procedures: 
 

The extent to which  
 

Tasks set are appropriate for the pupil s level of understanding and skills.  
 

Learning goals are clearly defined and shared with the pupil.  
 
           Opportunities are provided for the pupil to engage in activities in which s/he can be successful.  
 
             Steps in learning goals are small enough to ensure progress.  
 

Activity content / tasks are of interest to the pupil.   
Tasks set take account of pupil learning style: pace of activity, variety of activities, length of activities and 

time allowed to complete a task are appropriate.  
 

A variety of teaching approaches used.  
 

Opportunities are provided for a variety of pupil responses- oral/ practical/ written.  
 

Opportunities are provided for pupil involvement in decision making and recording .  
 

Opportunities are provided for pupil to generalise/transfer learning from one situation to another.  
 

Regular monitoring and recording of progress occurs 
 
 



Classroom Activity 
 

routines established for:   

entering class  leaving class 

giving out resources 

 

gathering resources  

asking for help 

 

gaining whole class attention  
 

 

Rules / Rewards / Consequences 
 

Rules are:  

few in number  decided upon in consultation with pupils  displayed 

 

rewards and consequences are:  

named  linked to behaviour 

rewards are rewarding to class 

 

rewards are achievable  

sanctions are understood and fair 

 

sanctions are imposed consistently  
 

 

School Environment 
 

Tick which area needs change  

 

Playground/ yard  layout  equipment    supervision   rules  

Movement: effective routines for 
 

movement around school 
   

lining up 
  

 corridors 
 

       

Break/lunchtimes 
 

clear simple rules 
 

 rewards and consequences clear 
 

activities available    

Staff support 
 

staff discuss difficulties 
             

              

Policy 
 

behaviour policy exists 
   

policy is understood and agreed by staff     
  

range of rewards for good class, yard, school behaviour 
  

range of sanctions in place     
  

range of strategies used for managing behaviour 
     

       
  

behaviour is assessed and monitored 
     

       

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Summary of concerns 

Actions required 



 
 
Examples and further advice can be found online in this document from DES. 
 
 
 
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-
/neps_special_needs_resource_pack.pdf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_resource_pack.pdf
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_resource_pack.pdf


 
Appendix 4 

 
My Thoughts About School Checklist... 
 

NAME CLASS DATE 

 
The things I like best at school are: 

 

The things I don t like about school are: 

 

The things that I am good at are: 

 

The things I find hard are: 

 

I am happy in class when: 

 

I am happy during break and lunch times when: 

 

My friends are: 

 

I need help with: 

 

Teachers in school can help me by: 

 

My teacher would describe me as: 

 

My parents would describe me as: 

 

My parents would describe me as: 
 
 
The following questions can be asked if children have an emotional and behavioural difficulty in school. 
 

Adults I get on best with in school are: 

 

 
I get into trouble in school when: 
 
 
The things I do that make my teacher feel unhappy are: 
 
 
The things my teacher does that make me feel unhappy are: 

 
 
I make my teacher happy when: 
 
 
The things my teacher does that make me feel happy are: 
 
 
The class rules are: 
 
 
If someone breaks the rules: 
 
 
Rewards I like best are: 

 
 

The things that I need to change are: 



Appendix 5 

 

List of assessments available in school 
 
  *Please see Assessment Policy for further details and consult with Ms. Joyce 

 
 
 
 

Screening Tests 

 Belfield Infant Assessment Profile (BIAP) 
 Middle Infant Screening Test (MIST) 
 Micra- T 
 Sigma-T 
 Drumcondra Early Numeracy Test: This will be administered to children in Senior Infants 
 New Non- Reading Intelligence Test (NNRIT)& NVRT: This will be administered once to each child in 2nd 

class 

 

Diagnostic Tests 

 Dyslexia Screening Tests including: Bangor Dyslexia test,  

 Sound Linkage 

 ACE – Assessment of comprehension and expression 6-11 

 Dyscalculia Screening Test: 

 First School Years- Letters, Sounds, Reading , Spelling assessment 

 Schonell reading test 

 Schonell spelling test 

 Jackson Phonics- Phonological skills assessment 

 Neale Analysis- Reading assessment 

 YARC -York Assessment of Reading for Comprehension 

 Quest- Number diagnostic assessment 

 Mathemagic- maths assessments 

 Prim-ed Maths assessmets 

 Oseretsky tests (gross motor skills) 

 My Thoughts About School Checklist 

 Behaviour trackers: ABC Charts etc. 

 Various rating scales e.g. Talkabout for children Social skills/Self-awareness/Self-
esteem/Friendship skills 

 Emotional Intelligence assessment:Strengths and Difficulties Questionnaire (SDQ) 

 PSAK – Primary School Assessment Kit(for International students) 

 VB-MAPP (Verbal Behaviour Milestones Assessment and Placement Program)- For children in our 
Lighthouse ASD unit. 

 
 
 
 
 
 



Appendix 6 
Differentiation 
 
Rationale 

 
Children learn differently. They have different learning rates and styles of learning. Different approaches work with different children. 

Some children have good visual memories and they will learn best with diagrams, maps, lists, topic webs, flow-charts and may find it 

easier to show their understanding in this form. Some children remember what they hear (they have a good auditory memory) and they 

will find it easier to listen, talk about the task and respond verbally. Other children need demonstrations by the teacher, and/ or to watch 

other students doing the task and to start it themselves before understanding it. 

 
 

Specifically differentiation is about:- 
Manageable tasks 

 

Ensuring all children are given tasks that match their level of ability and attainment. 
 
Achieveable tasks 

 

Presenting these tasks so that children can demonstrate what they know, understand and are 

able to do. Motivating tasks 

Allowing children to achieve success and feel the learning experience has been worthwhile. 

 

Types of differentiation: 
 

  Differentiation by Input   Differentiation by supporting the    Differentiation by outcome 

  
Differentiation by instruction 

   learning process     
     

Differentiation through Pace 
   

Differentiation by quality   

Differentiation by Task 
      

     
Differentiation through support 

   
Differentiation by quantity   

Organisation of groups 
      

     given at different times in a task    

Differentiation by varying way          

          

            
 

Examples of different types of differentiation:  
 

Differentiation by instructions 
 

Presentation methods could include: written, spoken, demonstration, audio, video.   
Modelling and demonstrating the task while giving instructions and show an example of the finished product   
Clarify and shorten instructions- one piece of information at a time.   
Use different coloured chalk for each line of text on the board-this helps children who lose their place   
Underline key words   
Use pictures to support understanding   
Allow a few seconds thinking time for oral responses   
Ensure pupils have a clear understanding of what they have to do and why.   
Give summary of lesson — its aims and findings at the end.   
Ask pupils who have difficulty following instructions to repeat them back to teacher or a partner.  

 

 
Differentiation of the task 
 

Varying types of tasks e.g. abstract oral activities vs. experiential, interactive activities.   
Having different levels of difficulty within a task.   
Modifying materials while all children are given a similar task e.g. written tasks, picture tasks, concrete, practical materials.  

 
Children can work on different parts of a task e.g. research different things of interest about Ireland.   
Use the different interests and talents of pupils. 
 

 
 
 



Differentiation by groupings 
 
This will depend on the topic being taught and the size and composition of the class. Use a variety of 

groups e.g.  Whole class teaching 
 

Mixed ability group - (good for open ended or creative tasks)   
Ability grouping - (too much of this type of grouping can lower self esteem but it is good for certain academic tasks.)   
Friendship groups   
Work in pairs   
Individual work   
Peer tutoring/ buddy system   
Planning and preparation are needed and children may need to be taught to work in groups successfully. 
Expect higher noise levels. Seat pupils with difficulties where they can see and hear the teacher clearly  

 

Advantages of group work 

 

- Prevents teacher dependence - (children can problem solve with friends) 
 

- Promotes collaborative and co-operative learning 
 

- Enjoyable 
 

- Encourages involvement in learning 

 
 
Differentiation by Output: quality, quantity and how pupils will respond 

 
Using open ended tasks can result in a variety of ways of doing the same activity some of which will be 

more developed than others. Giving children opportunities to record work in different ways e.g. instead 

of lots of written answers the following suggestions might be helpful: 

 

 Close procedures  Jotting down main points 
 

Yes/No 
 

Sentence completion   
 

True/False 
 

Topic webs/tables completed with key words   
 

Joining up parts of a sentence - e.g. 
  

   

 - the start of the sentence to the end   
 

Writing frames for story writing e.g. 
  

   

 - Character/animal, name, emotion - 3 reasons for this emotion 

 - Opposite of these emotions - What s caused the change 

 - Character, name, emotion, happy ending   
-  
Rearranging sentences -  -  
Drawing lines to join question to answer -  -  
Sequencing written sentences/ paragraphs (cut & stick) -  -  
Sequencing cartoons with key words -  -  

 Drawing the main idea  Dictate to tape and work typed for them 
 

Verbal responses to partner or teacher 
 

Dictate to another child   

 Colouring in correct answers  Record response on tape 

 
 
 
 

In the short-term plan, the differentiation strategies will be developed in 
greater detail and should be informed by reflection on actual learning 
outcomes. 

 
 
 
 
 
 
 
 



 

Appendix 7 
 

List of SEN programmes/materials available in the school 
 
(Please note: This list is not exhaustive, there may be more materials available that are not on the 
inventory, particularly in the Lighthouse-ASD Unit) 
 
Literacy 
 
Reading schemes for children experience difficulties: 
Fuzzbuzz 
Wolf Hill 
Springboard Connect 
High Lo readers  
Gigglers 
Chucklers  
Projects X  
 
These can be obtained from English Co-ordinator (Ms. Morris) 
 
The following publication from the DES offers excellent teaching material and advice: 
http://www.education.ie/en/Education-Staff/Information/NEPS-Literacy-
Resource/neps_literacy_good_practice_guide.pdf 

A hard copy can be obtained from Ms. Tighe. 

Spelling/Phonic resouces for children experience difficulties: 
 

SNIP- Precision teaching 
Toe by Toe 
PAT Programme 
Sound Linkage 
Arrow 
Word-shark 
 
These can be obtained from SEN Co-ordinator (Ms. Tighe) 
 
The PDST has compiled a comprehensive programme for developing Phonological awareness which can 
be obtained at this link: 
https://pdst.ie/sites/default/files/Phonological%20Awareness%20Infants.pdf 

 
They also have guidelines on developing spelling, available here: 
https://ppds.pdst.ie/images/stories/curriculum_pages/english/spelling.pdf 

A hard copy can be obtained from Ms. Tighe. 
 

http://www.education.ie/en/Education-Staff/Information/NEPS-Literacy-Resource/neps_literacy_good_practice_guide.pdf
http://www.education.ie/en/Education-Staff/Information/NEPS-Literacy-Resource/neps_literacy_good_practice_guide.pdf
http://www.education.ie/en/Education-Staff/Information/NEPS-Literacy-Resource/neps_literacy_good_practice_guide.pdf
https://pdst.ie/sites/default/files/Phonological%20Awareness%20Infants.pdf
https://ppds.pdst.ie/images/stories/curriculum_pages/english/spelling.pdf


Ms Morris also has a copy of Brendan Culligan’s Spelling book. 
 
For children in Senior Infants who are experiencing difficulty we use the Forward together Programme as 
an early intervention strategy. 
This is an 8 week programme that supports the child’s learning over 4 learning principals; Reading, Handwriting, Letters 
Sounds & Words, and Emergent Writing. The results of the MIST assessment inform teachers of children who require this 
support.  

Please see Ms. Joyce for further details on this programme. 
 
 

 
 
Handwriting schemes for children experience difficulties: 
 
Handwriting without tearsis a Special programme for children experiencing significant difficulties with 
handwriting.  (Please ask Lighthouse teachers about this as it is stored and used mainly in the ASD 
classes) 
 
Please see English plan or Ms.Morris for further advice on handwriting. 
 
 
 

Maths materials for children experiencing difficulties: 

 

 

There is an extensive list of concrete materials for maths available in the school.  The inventory for each 
class level is listed in the Maths school plan or consult with the Maths Co-ordinator (Ms. Ward) regarding 
materials. 
There are several maths schemes available in the school as well as wide variety of teaching aids.   
There is a limited supply of Numecon in the school. 
 
 
PDST has several packs available for teaching maths.  These manuals (one for each of the Maths strands) 
are designed to assist teachers to deliver the maths curriculum effectively and to support individual pupil 
difference in each classroom. The trajectory described for each strand unit, describes the development 
stages pupils progress though to become fluent in their mathematical understanding of concepts.  
Children who require additional learning support can be tracked using this trajectory and planned for 
accordingly. Supporting pupils through the concrete, pictorial, abstract stages, ensures each pupil has 
the opportunity to understand the concept being taught at their own pace. Some pupils will need to 
spend more time engaging in a variety of hands-on approaches in order to consolidate conceptual 
understanding.  
 
These manuals are available here: 
https://pdst.ie/Mathematics 
A hard copy can be obtained from Ms. Tighe. 
 
 
Social skillsmaterials for children experiencing difficulties: 
 
There is a huge supply of social skill books and materials available in the ASD unit, including some of the 
Talkaboutseries.  Please ask Lighthouse teachers for details. 
 
The following site has some excellent social development lessons particularly for the senior classes on 
Social and Emotional aspects of learning.  It was formulated by the Primary National Strategy in the U.K. 
and the website has since been archived.  However it is still available at this link: 
 
http://www.lancsngfl.ac.uk/curriculum/pshe/index.php?category_id=184 
 

https://pdst.ie/Mathematics
http://www.lancsngfl.ac.uk/curriculum/pshe/index.php?category_id=184


 
 

Behaviour resources for children experiencing difficulties: 
 
The following publication from the DES is an excellent resource for children who display Behavioural, 
Emotional or Social difficulties: 
 
 
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-
NEPS-/neps_besd_continuum_teacher_guide.pdf 

 
 

A hard copy can be obtained from Ms. Tighe. 
 
 

 
 
 
 

Motor skills resources for children experiencing difficulties: 
 

Please ask Ms. Tighe for details. 
 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_besd_continuum_teacher_guide.pdf
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_besd_continuum_teacher_guide.pdf


 

Appendix 8 
 

 The following templates are provided here: 
 

 Classroom support plan  

 School support plan 
 
These templates along with guidelines on how to fill them out and examples are available here: 
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-
/neps_special_needs_resource_pack.pdf 
 
Team teaching planning template and the school IEP/ School support plus Blank template can be found 
on the staff share. 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_resource_pack.pdf
https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_resource_pack.pdf


 
Classroom Support Plan 

 

NAME DOB CLASS  DATE 
     

OUR CONCERNS ARE   REVIEW - DATE & COMMENTS 

     

WE THINK IT MAY BE HAPPENING BECAUSE    

     

SOME STRATEGIES WE WILL ADAPT ARE:    
      

 
 
 
 
 
 
 
 
 
 
 
 
 

 

WE WILL KNOW THINGS HAVE IMPROVED WHEN? 
 
 
 
 
 

 

WE WILL REVIEW (date, time and convenor) 
 
 
 

 

 

FIRST REVIEW DATE Attending 
  

   
 

SECOND REVIEW DATE 
 

 
 
 
 
 
 
 
 
 

Signed:  Teacher __________________________________ Parents ________________________________
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School Support Plan 
 

PUPILS NAME 
   

START DATE    

CO-ORDINATING 
 

CLASS 
 

REVIEW DATE   

TEACHER     

    
   

PUPIL S STRENGTHS AND INTERESTS:   
   

     

PRIORITY CONCERNS:   

   

WE WANT TO ACHIEVE (TARGETS):   

   

STRATEGIES WE WILL USE ARE:   



32 
 

   

STAFF INVOLVED AND RESOURCES NEEDED ARE:   
   

   

WE MEASURE PROGRESS AND SUCCESS BY:   

   

WE WILL REVIEW (DATE,TIME AND CONVENOR)   

     

Signed:  Teacher/s _____________________________________ Parents_____________________________ 
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The following is a list of resources available in the Lighthouse (ASD Unit): 

Book Title: Author: 

  
Autism:  

Playing, laughing and learning with children on the autistic spectrum. A Practical resource of play ideas for parents and carers  Julia Moor 

Practical Sensory Programmes for Students with Autism Spectrum Disorder and Other Special Needs Sue Larkey 

Task Galore- Making Groups Meaningful (BLUE) Laurie Eckenrode, Pat Fennell, Kathy 
Hearsey 

Task Galore- Social engagement and symbolic play (GREEN) Laurie Eckenrode, Pat Fennell, Kathy 
Hearsey 

Task Galore (YELLOW) Laurie Eckenrode, Pat Fennell, Kathy 
Hearsey 

Task Galore- The Real World (RED) Laurie Eckenrode, Pat Fennell, Kathy 
Hearsey 

Signposts- A Resource pack for teachers SESS 

Supporting students with autism spectrum disorder in schools- Policy Advice NCSE 

Special Educational Needs- A Continuum of Support- Resource Pack for teachers DES 

Do you have a child with autism in your class? A guide for teachers Autism Education Trust 

  

  

Assessment/ Planning:  

Autism in the Early Years. A Practical Guide Val Cumine, Julia Leach, Gill Stevenson 

Assessment of Toilet Training readiness and the issuing of products Royal College of Nursing 

ABLLS-R- The Assessment of Basic Language and Learning Skills (Scoring Instructions + Protocol) James w. Partington 

VB Mapp- Verbal Behaviour Milestones Assessment and Placement Program (Guide + Protocol) Mark L. Sundberg 

Middle Infant Screening Test and Forward Together programme Sybil Hannavy 

Morris Phonics Skills Check  

Guidelines on the Individual Education Plan Process NCSE 

  

  

English/ Communication:  
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PECs- Picture exchange Communication System- Training Manual Lori Frost, Andy Bondy 

A Blueprint for Literacy Success- Building a Foundation for Beginning Readers and Writers Sandra Iversen 

Supporting children with Selective Mutism- Practical Guidelines  NHS 

Readiness and Writing- Pre-K Teacher’s Guide  

Handwriting without tears- Kindergarten Teachers Guide Z Olsen 

  

  

Behaviour:   

Behaviour Management Toolkit David Koutsoukis 

Behavioural, Emotional and Social Difficulties- A Continuum of Support- Guidelines for teachers DES 

C-ABA- Contemporary Applied Behavioural Analysis  SESS 

  

  

  

  

Teacher/ Course Notes:  

Aistear course notes  

Girls under the Umbrella of Autism- Dr. Lori   

  

  

  

  

  

  

  

Other: (Maths/PE)  

Action for Life- 1st- 2nd DES 

Action for Life- 3rd- 4th DES 

Action for Life- 5th – 6th DES 

Lines of Development in Primary Mathematics Mary Deboys 

Infant Mathematics- a development through activity- Teacher’s Notes SPMG 

Fizz Buzz- 101 spoken maths games Janet Rees 

  

Books in classrooms:  
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Rm 4:  

Aistear- principles and themes  

ABLLS-R Guide and Protocol  

The Pyramid Approach to Education- Lesson plans for young children  

Sounds at Work- Phonics Workbook A  

Sequencing- Language Arts Grade 1  

Opportunities Foundation Activity Pack  

Let’s Go to Shoolie- Shoo. Creative Activities for Dance and Music   

  

  


